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1. Introduction
This report represents the findings of a national quantitative and qualitative research
regarding digital and media literacy in Cyprus. The first step was to understand the
importance of digital and media literacy in everyday life but also at schools. The national
report stated that the educational system in Cyprus hasn’t been updated regarding the needs
of society. Specifically, the report was focused more on primary education and the students
did not have any modules regarding digital or media literacy. Only at 5th and 6th grade,
teachers will teach them some basic information on how to analyze the information they
receive from the media based on the national curriculum at the primary schools. Students
start learning how to use the computer and to improve their digital skills in the last year of
their primary education. According to the national report, another issue was whether the
schools have the equipment (rooms, computers) for students to be trained. Most of the
schools have an I.T room and at least one computer for two students at the same time. A few
schools don’t provide students with computers or a specific room.
It is important to mention that in Cyprus there isn’t an established national body to
implement media literacy policies and as a result, there is no strategic plan for media literacy.
There is one key stakeholder in Cyprus with a statutory responsibility around media literacy,
and this is the Cyprus Radio Television Authority from the Media Regulatory Authority sector.
The next step was to distribute 3 surveys to three different target groups. We asked teachers,
parents, and students to present their own experience regarding digital and media literacy in
Cyprus. The goal was to find more information and to introduce them to the game that the
consortium will create. Bellow, the surveys as well the open-ended questions from the focus
group will be presented. The focus group was organised with the participation of primary
school and teachers.
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2. General framework on digital media literacy in
CYPRUS
The digital technology is evolving rapidly, and infiltrating in “almost all aspects of our public,
private or work life”. Globally and in Cyprus, there is a significant effort to introduce, evaluate
and promote media literacy into media education (Livingstone, et al., 2012). According to
Kyza (2016), the goals for digital citizenship in Cyprus include three parts: Learning and
academic influence (Access into internet, digital communication and digital literacy), School
environment and interactions (Digital security,) and the life of the students out of the school
(Digital commerce). Moreover, there are different ways that a school can promote digital
citizenship into students. In more detail, teachers can gradually approach all aspects through
various opportunities, lessons and activities. They can increase students’ participation
through communication, critique and reflect on realistic scenarios. It is important through all
this effort for teachers and parents to be involved. Some examples for target setting in
primary school are good norms behavior, communication and rights and liabilities,
accessibility and data security.
In Cyprus, there is not an established national body to implement media literacy policies and
as a result there are no strategic plans for media literacy. Basic training activities are
undertaken in schools by the Cyprus Radio Television Authority and the Pedagogical Institute
of the Ministry of Education and Culture, although these activities are not part of the school
curricula. There is one key stakeholder in Cyprus with a statutory responsibility around media
literacy, and this is the Cyprus Radio Television Authority from the Media Regulatory
Authority sector.
The educational system and especially the primary education in Cyprus present rapid changes
in terms of the digital capabilities it offers. According to the Cyprus information society
statistics (2012), students’ digital opportunities have been increased during the period of
2001 to 2012 as teachers combine learning activity with technology. Schools have introduced
the use of computers and the internet for school projects and research to the students. There
was a challenge for Cyprus Education System to use computers and digital competencies in a
way to promote learning activity and help students at the primary level to gain the knowledge
that will be necessary for the secondary level. Ministry of Education and Culture introduced
the digital environment and the use of digital devices at the primary level in the Cyprus
Curricula 2010. However, there is no ICT curriculum in primary education but many ICT
practices and strategies have introduced in order to use media for learning process. In regard
to the infrastructure, the school provides to each classroom one computer and one projector
for the teaching process and the teachers are able to use them for a presentation, to
introduce other tasks and to make teaching more interactive among the students. On the
other hand, only a limited number of schools equipped the classrooms with Interactive White
Boards. It is worth mentioning that primary school students have the opportunity to use
specific educational software provided by the Ministry of Education and Culture which is very
useful for the teaching. ICT experts will visit schools to inform teachers how to use technology
in their teaching. Primary schools have introduced media and digital literacy into the language
curriculum in which they learn to process the messages received from the different receivers.
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There are recent research findings concerning the level of knowledge/skills and knowledge
gap of teachers/students which are presented below:
According to Eurydice’s Key Data on Learning and Innovation through ICT at schools in
Europe, in Cyprus there are national strategies covering training measures in the areas of ICT
in schools, and training and research projects in the area of digital/media literacy. There are
central steering documents for ICT learning objectives at primary and secondary education
level for using a computer, using office applications, and searching for information. According
to official steering documents, both students and teachers at primary level are expected to
use ICT in all subjects, both in class and for complementary activities, except for in natural
sciences, social sciences and the arts at primary education level, where students are only
expected to use ICT in class. There are no central recommendations on the use of ICT in
student assessment. Furthermore, a workshop was applied by the CRTA (Cyprus Radio
Television Authority) and the Pedagogical Institute of Cyprus, in which the media literacy was
introduced as an extra-curricular project in the schools. The main goal of the workshop was to
help students to develop critical thinking and to evaluate all the information they receive
from the Internet and the media in general. The students were divided but three categories:
level 1- 3 of primary school, level 4-6 primary school, and level 1-3 high school. Students at
the first level were focused on food advertisement, the second group was focused on three
key points such as the general advertisement, how to build the public opinion and the
creation of stereotypes. The final group was introduced into the critical evaluation of the
messages they receive from different forms of mass media.
A recent research (Papaioannou, 2011) presented some important information about the
level of knowledge within the students and teachers regarding media and digital literacy. A
study was conducted and the aim was to evaluate the digital media literacy through the use
of Facebook among Cypriot high school students. The majority of the students were able to
use efficient various features on Facebook and a few students had the desire to be more
productive and more creative by creating their own blog. Some students had the ability to
find and filter information with the appropriate keywords but they care less about the online
safety on the Internet. It was pointed out that the students didn’t know what was the
government policy regarding media education but they suggested that a lesson would be very
important. The results from the perspective of teachers showed that students have a less
critical understanding and that the technology has negative effect on them, also, they
suggested that media education is necessary.
It is worth mentioning, the innovative program ‘One student, one computer’ initiated by the
1st primary school of Colossi and supported by the Cyprus Pedagogical Institute. The program
utilizes the use of laptops, where each student has its own personal laptop. The pilot
implementation of the program last two years and allowed the maximum utilization and the
integration of technological tools in the learning process through modern teaching and
learning methods. On average in the EU primary school students are in schools where 58% of
the computers are located in computer rooms. In Cyprus, almost all the computers are
distributed equally in lab and classrooms, while there is a very small number of computers
which are located in libraries or anywhere else (main building, offices, etc.).
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3. National Research on digital media literacy
in schools
This part of the report presents the results of the 3 surveys that the consortium conducted.
Specifically, students, teachers, and parents responded to a set of questions in order to present their
point of view regarding digital and media literacy at their school, house, and everyday life.

3.1 Digital Media literacy on school level
The purpose of the questionnaires, as a quantitative method of analysis, was to explore and map out the current
scene in each country, in relation to the digital and media literacy of Students, Teachers and Parents. For this
reason, the questionnaires were developed based on the age of the target group, giving a concise and clear set
of questions to be answered. There was a combination of close-ended questions and small scenarios that aimed
to abstract the knowledge of students, teachers and parents on a variety of issues related to digital media
literacy, such as digital access, communication, safety, rights, commerce etc.
There were a total of 105 participant’s answers from the three target groups that were set. 51 students, 29
Teacher and 25 Parents, answered the questionnaires.

3.1.1 Findings from the students’ survey
Demographics:

The gender of the student participants was almost balanced. Out of 51 participants, 26 were
male and 25 were females.

The age range between the participant students was diverse. As the chart shows, 43% (n=22)
of students are 10 years old, while 22% (n=11) and 24% (n=12) are 11 and 12 years of age,
respectively.
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The students´ thoughts on Digital Media Literacy (DML):

Students were asked if they are familiar with the definition of digital media literacy. On a scale
option from ‘Very Unfamiliar’ to ‘Very Familiar’, students’ response was divided with a
weighted average 2.59. This indicates that half of them were not so familiar with the
definition of digital media.

Linked with the previous question, students were asked to answer whether they would be
interested to learn more about digital media. There was a 100% respondent rate (n=51),
which answered emphatically ‘YES’ with an 86% score. The rest 14% (n=7) were negative in
learning more about digital media literacy.

Question 6 asked students where they would seek information about digital media literacy.
Out of 51 participants, 44 respondent and 7 skipped the question. From the respondents’
answers, there was an equal score on the choice ‘I would ask my teachers about it’ and ‘I
would ask my friend about it’, with 64% (n=28). Interestingly, with 50% (n=22) students
responded that they would ask their parents/family members about it, showing that their
family will be a source of information.

5

National Report - Cyprus

High weighted averages score of 3.20 was recorded on the question 7, where students were
asked how often they use digital tools. All student participants (n=51) respondent to this
question.

Linked to question 7, question 8 sought to see the reason behind digital tools usage. All
students (n=51) responded to the question, giving a high percentage score to 3 out of 5
answer choices. Their most answered choices were to socialize, to have fun and to learn and
collect information.

Interestingly, question 9 marked that students are doubtful when it comes to trusting
everything they see and read on the internet and other digital media. As the chart shows, 44
out of 51 respondents, showed a doubtful attitude towards the trustworthiness of the
internet and digital media.
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Experience at school
This section was pointing at the question regarding what experiences the students collect during their
regular school activities with DML.

Question 10 asked about the frequency of talking about digital media literacy in the class
room. The answer was divided between the choice scales ‘NEVER’ to ‘VERY OFTEN’. The
weighted average score was 2.56.

Students were asked whether they have specific classes dedicated to learning about digital
media literacy. 52% answered ‘NO’, while 48% answered ‘YES’, specifying their answer within
the field of Modern Greek Language and Geography/Art/History.

Asked about the digital tools that their schools might have to allow them to work
comfortably, students were not as sure as the graph shows. There was a divided response
from students between the choice scales of ‘NOT ENOUGH’ to ‘HAS ENOUGH’. The weighted
average score is 2.58.
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According to Question 13, students were asked to answer if they think they have good digital
skills. Again the choice scale varied between ‘NOT AT ALL’ to ‘DEFINITELY YES’. The weighted
average was 2.88, showing a very slight confidence of the students to having good digital
skills.

Surprisingly positive was the response on question 14, where students were asked to answer
if their teachers have good digital skills on average. The choice scale varied between ‘NOT AT
ALL’ to ‘DEFINITELY YES’. The weighted average score was 3.58, showing that students do
realize their teachers’ good digital skills.
At home
The next answer section was paying attention to the students' perception of how much DML is a
subject in their private homes and in their families.

Question 15 prompted students to answer how often they talk about digital media literacy at
home. Again the response was divided between the choice scales of ‘NEVER’ to ‘VERY OFTEN’.
The weighted average score was 2.72, showing a good ground of conversation at home, but
also an opportunity to increase the talks about digital media at home.
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Linked to the above question, this question sought to record students responses on asking
their parents to answer question on topics related to digital media literacy. There was a
balanced response rate as shown in the graph, with 52% of the respondents answering ‘YES’
and 48% ‘NO’.

Following the previous question, students here were asked to answer whether their parents
know how to respond to their questions on topics related to digital media literacy. Half of all
participating students (n=51), responded to this question, giving a weighted average score of
3.5, which shows a high level of know-how of parents towards topics that relate to digital
media literacy.

Interesting enough was also the response of students on whether they think their parents
have good digital skills. 50 respondents answered between the choice scales of ‘DON’T HAVE
ANY DIGITAL SKILLS’ to ‘THEY HAVE GREAT DIGITAL SKILLS’. The weighted average score was
3.38.
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On question 19 ‘Have your parents ever helped you acquire a digital skill?’, students
answered ‘NO’ with a 70% score, while the remaining 30% gave a ‘YES’ answer specifying the
following: 1) In Robotics, 2) Use a Computer, 3) Guide me on acquiring information, 4)
Advised me on which websites are not trustworthy.

This question was directed to students’ assistance towards their parents in acquiring a digital
skill. Thirty-four respondents answered ‘NO’ (68%), while the rest answered ‘YES’ (32%),
specifying the following: 1) Download games, 2) Create Social Media accounts, 3) Use
YouTube.
About DIMELI4AC
In the following, questions were asked specifically about the implementation of DIMELI4AC in the
school environment.

Positively, question 21 asked whether students would be interested in playing the interactive
online game that will be developed by the DIMELI4AC consortium. Forty-five respondents
answered ‘YES’ that is accountable to 90%. The rest 10% answered ‘NO’.

On answering the question whether they have enough computers at school to play the game
alone or share the computer with some friends, students’ answers were diverse. 50%
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answered that they will have to share, while 46% answered they all have computer to work
on. The rest 4% answered that they do not have access to a computer at school.

Question 23 asked if they have computer with internet connection available at home to play it
alone or with their siblings/parents. 64% answered that they have at least one computer and
internet connection at home, while 26% answered that they do have a computer and/or
internet connection at home but are not allowed to use it on their own or with their parents.

Finally question 24 asked what kinds of games do they like the most. Avatar-based games and
Quiz games were the two most answered choices with 32 and 31 responses, respectively,
while Educational games and Collaborative games acquired 21 responses each.
Conclusion
As shown by the student’s responses, there is a general consensus of learning more about
digital media through the program and gain more skills and competences on digital media
literacy. Emphatic and very positive was also the students’ response on their interest in
playing an online game (AVATAR) that would help them gain knowledge and assess it through
the game.
3.1.2 Findings from the parents’ survey
Demographics:
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The age of the parents participated in the questionnaires, varied between 25 to 65 years old.
As the graph indicated, the age group of 35-44 years old, was the most answered, with the
age group 25-34 to be the least answered.

From the respondents (n=25), 68% were females and 28% were males, with 4% preferring not
to answer.

The 25 respondent parents were asked to indicate their children’s age. Ten and eleven years
old, scored the same percentage (48%), with thirteen, fourteen- and fifteen-years old scoring
4%. The completing 16% was scored by the age group of twelve.
Parents´ thoughts on DML

On the question that defined what digital media literacy is and if you are familiar with this
concept, the weighted average was 2.56, which indicates that half of the respondents were
not familiar with the definition of it, compared to the other half.
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From the 25 respondents, almost all of them (96%) answered that they would like to learn
more about digital media literacy for their children, and 9 of them answered also that they
would like to learn more for themselves.

Following the previous question, parents were asked where they would look for information
regarding digital media literacy. There was a variety of answers, with the most answered to be
Internet research and the least answered to be friends or other parents.

There was an equally divided participant’s answer on the question whether they think they
have good digital skills; using, accessing, filtering, evaluating, creating or sharing digital
content. The weighted average response was 2.76, indicating an equal response on the scale
from ‘Not at all’ to ‘Definitely Yes’.
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Again here, the question was about how much parents think their children are familiar with
the concept of digital media literacy. The average response was 2.26, lower than the mean,
on the scale ‘Very unfamiliar’ to ‘Very familiar’.

At school
In the next section, the parents were asked to share their perception of how DML is an important
topic in the school environment.

Most parents were aware that the topic of digital media literacy has been mentioned
occasionally in school (52%), were others they responded that they are not aware of (39%). A
small number (9%) responded that their children are actively learning about digital media
literacy at school.

On the question to what extend do parents think it is vital for their children to develop digital
media literacy skills, 23 responded that is very important (average 3.7) and 2 skipped the
question.
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There was a wide consensus (87%) that both teachers and parents are responsible for
educating children digital media literacy, with a small number (13%) supporting the idea that
only the school and teachers are responsible for digital media literacy education.

Linked to the question 9, parents responded that their children are in between of having good
digital skills. With a weighted average of 2.30, 23 respondents expressed their thought on a
scale from ‘Not at all’ to ’Definitely yes’. 2 respondents skipped the question.

Out of 25 respondents, 23 answered the question related to what types of digital media do
their child/children use. From the list, respondents could choose more than one answer. The
chart shows that there is a variety of uses, with video games and digital videos to be the most
used (74%) and databases to be the least used (30%). There was also a response of using
Viber under the option other, but it could be said that Viber can be allocated under the
section of social media.

15

National Report - Cyprus
Out of 25 respondents, 23 answered this question that asked about their opinion on what
their child/children use digital media for. The most answered choice was ‘To have fun’;
whereas the least answered choice was ‘To express their creativity’.

At home
The next section was asking for the parents’ assessment on how big the role of DML is at home.

On the question ‘How often do you talk about digital media literacy at home?’ there was a
divided response on the scale from ‘Never’ to ‘Very often’. The weighted average was 2.39.
The question was answered by 23 respondents, while 2 skipped the question.

Again, here the question was answered by 23 respondents and skipped by 2. The question
asked if their child/children ever ask them questions that relate to digital media literacy; for
example, advices on something they saw or read on the Internet. The response was 65% ‘YES’
and 35% ‘NO’.

16

National Report - Cyprus

Question 18 was about the parent’s know-how on their child/children’s questions on topics
related to digital media literacy. The average response was 2.67, indicating a mean know-how
of parents on matters of digital media literacy. The answer options on the scale was from ‘I
never know how to answer’ to ‘I always know how to answer’. Out of 25 participants, 15
responded while 10 skipped this question.

In this question, parents were asked to answer if they ever helped their child/children acquire
a digital skill. 59% of the respondents (n=13) said ‘NO’ while 41% (n=9) said ‘YES’ specifying
their answer as follows: 1) How to use the computer, 2) Google Search, 3) Use the tablet, 4)
Internet research, 5) Project, 6) Videos, games, photos, 7) Everything that has to do with the
Internet, 8) Reading, 9) Search for information.

Similar to the above question, parents were asked to answer if their child/children ever
helped them acquire a digital skill. Again, there was a high percentage (68%) that said ‘NO’
while a 32% said ‘YES’ specifying the following: 1) Create Facebook account, 2) Facebook, 3)
Mobile applications, 4) PowerPoint, 5) Travelling, 6) Entertainment.
The DIMELI4AC project
In the next section, the parents were asked on their assessment of DIMELI4AC.
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Asked about the development of an interactive online game for children where they can learn
more about digital media literacy and if they are interested in their child/children playing it,
19 parents responded ‘YES’ while 6 parents skipped the question.

In continuance of the previous question, the 19 parents responded if they think it would be
more effective for their child/children to play it as school or at home. 79% of them (n=15)
answered ‘Both’, while 1 parent answered, ‘At home’ and 3 parents answered, ‘At school’.

The question here, asked parents if they think it would be more effective for their children to
play it alone or with someone else; e.g. friend, sibling, classmate, parents or teachers. The
response was almost equal. From the 19 total respondents, 10 parents said ‘ALONE’ and 9 of
them said ‘WITH SOMEONE ELSE’. On the latest answer the question urged them to specify
the benefits of playing the game with someone else. The following responses on the benefits
were recorded: 1) Communication with classmates, teachers or parents, 2) Communication in
general, 3) Co-operation, 4) More interesting, 5) Develop team work spirit and skills.
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The last question (24) was based on the opinion of the parents related to which type of game
would their child/children find more motivating in the learning process. Out of 25
participants, 19 responded while 6 skipped the question. The respondents equally described
collaborative games and quiz games (84%) more motivating than Avatar-based games (53%).
Educational games were high on the parents’ responses with 79%.
Conclusion
Overall the 25 participants that took part in the questionnaire responded positively in
exploring and acquiring digital media literacy competences for them but also for their
child/children. What needs to be considered is the need for digital media development and
education through formal schooling, if applicable, through the convincement of policy
makers.

3.1.3 Findings from the teachers’ survey
Demographics:

The age of the teachers participated in the questionnaires, varied between 24 to 54 years old.
As the graph indicated, the age group of 35-44 years old, was the most answered, with the
age group 25-34 to be the least answered.

From the respondents (n=29), 66% were females and 34% were males, with 4% preferring not
to answer.
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Teachers were asked to provide the age group of their students. Ten and eleven years of age
were the most answered with 59% and 55% respectively. Twelve years of age gave a
percentage of 28% and 7% fourteen.

According to the fifth question, teachers had to provide with what subject they regularly
teach. Mathematics and National Language were the two most answered choices with 77%,
while Foreign Language and ICT were the least.
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Teachers’ thoughts on DML

Teachers were asked how familiar they are with the concept of digital media literacy, as
explained in question 6. A total of 26 respondents answered, with a weighted average of 3.15.
The choice scale varied from ‘Very unfamiliar’ to ‘Expert’.

The teachers in question 7 were asked if they had ever taught classes dealing with
digital/media education. Most of them answered ‘NO’ (65%, n=17) and the remaining
answered ‘YES’ (35%, n=9). 26 participants respondent and 3 skipped.
Teachers that already have experience teaching classes on DML

Following question 7, teachers were asked on question 8 the scale of comfortableness with
teaching classes that deal with digital/media education. The participants that responded were
7, compared to the 22 participants that skipped the question. The results showed a weighted
average of 3.43.
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Again here, the question asked how often teachers taught classes dealing with digital/media
education. 22 participants skipped the question. The remaining 7 respondents marked a
weighted average of 2.71 between the answer scales ‘VERY RARELY’ to ‘VERY OFTEN’.

Answering the question if they had received a previous specific training before being charged
with teaching digital/media education classes, 6 participants respondent negatively, while just
one answered ‘YES’ (MA ICT in Education). The question was skipped by 22 participants.
DML in schools – interim balance provided by teachers

Teachers here were asked where they look for inspiration when planning their digital/media
classes. Out of 29 participants, 7 responded while 22 skipped the question. The chart shows a
100% score for the answer ‘Internet Research’, indicating that all 7 participants search online
for inspiration.
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There was a high consensus percentage (83%) from the teachers, regarding question 13 that
asked them if they would be interested in receiving specific training on the topic of
digital/media education. 17% answered ‘NO’. The question was skipped by 5 participants.

Linked to question 12, this question again asked about the information/inspiration/guidance
that a teacher will seek if they hadn’t had a specific training and they had to start teaching
digital/media education classes. All of the 24 respondents chose the option ‘Internet
Research’, while ‘Books/articles’ and ‘Colleagues’ had the same score (54%). Interestingly,
there was one respondent that answered ‘Other’ and specified that he/she was going to seek
for guidance or information through the Ministry of Education.

Question 15 asked if their school has a curriculum that dedicates hours for digital media
literacy education. The pie chart shows that 22 answered ‘NO’ while 1 answered ‘YES’,
specifying that the hours of digital media literacy education are 2. Six participants skipped this
question.
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The question 16 asked if digital media literacy hours are integrated into school curricula
within one single subject or across different subjects. Out of 29 participants, just 1 answered
‘Multiple Subjects’, specifying PCs, Maths, Sciences, and Geography.
Teachers’ perception on the school environment

For question 17, on ‘How aware are your students of their digital/media competences on
average’, teachers chose on a scaling option between ‘Self-Perception and Reality don’t
correspond’ to ‘Self-perception and reality correspond perfectly’. The weighted average was
2.35, which indicate a tendency towards the none-correspondence of self-perception and
reality.

Question 18 asked about ICT infrastructure in schools that support digital/media education
classes. Interestingly, the chart shows a balanced scale of answer that ranges from ‘NOT AT
ALL’ to ‘YES’. The weighted average is 2.50 that indicate that many schools might not have the
ICT infrastructure to support digital/media education.
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The DIMELI4AC Project
The next question was aiming to get a sense where the DIMELI4AC could be used in the school
environment

Question 19, informed about the development of the teaching material which will support
teachers in delivering digital/media education classes. Teachers were given certain channels
of implementation that thought would be more feasible in their school. There was a score of
40% on curricular hours on a specific subject, whereas 25% said curricular ours across
different subjects. Low but not discouraging was the ‘Summer School’ option that scored a
10%.

On answering question 21, ‘Do you have any suggestions on how to make such teaching
materials more easily accessible/more easily implemented?’, teachers had some interesting
suggestions as follows:
- Establishment of Educational School for Parents and Educators
- Improve of infrastructure of schools, in order to support the implementation of
digital/media education and allow students engage more with technological
equipment; thus enhancing their digital literacy through educational ways.
- Online booklets of teaching material.
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Teachers were asked if they know, whether their national government is taking concrete
measures to support digital/media education in schools. The pie chart shows a divided
response on ‘YES’ and ‘NO’, with the most interesting answer to ‘I don’t know’, which
denotes that something is not being done accordingly.

Following the previous question, teachers were asked to answered to what extend they
think that their national government’s efforts to support digital education in schools
reflect their actual needs. As the chart shows, there is a low weighted average score
(1.78), indicating a tendency of non-reflection of actual needs compared to governmental
efforts.
Conclusion
In general, all teachers who participated for the questionnaire showed a good understanding
of digital media literacy; yet with some obvious gaps and ground for up-skilling these
competences and skills.
3.1.4 Preliminary results along the Inter-group findings
1) How familiar are you with the concept of DML?

From the three participant groups, teachers, students and parents seemed to lack the exact
meaning of digital media literacy. Apart from the teachers that seemed to be more familiar
with the definition of digital media literacy, parents and students need to be more literate
and educated when it comes to digital media. Very encouraging was also the response from
all three groups in relation to learning more on the topic of digital media. Parents (96%),
students (86%) and teachers (83%), showed a genuine interest in receiving digital media
education and become even more digital media literate.
2) Research for information on DML

Interestingly, the question that is very important and needs to be taken into consideration, is
the question that asked all groups where they would look for information about digital media
literacy, if they wanted to learn more. From the Parents and Teachers perspectives, both
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groups responded that they would search up the internet first and then they will go on to ask
colleagues and/or search for books/articles etc. On the other hand, students showed a great
reliance towards their parents/family, teachers and friends, on finding information about
digital media literacy, rather than searching the internet. This is really important for the
development of the project, since students, as recorded, will turn to their close
family/relatives/friends or teachers first to obtain information about digital media.
3) Specific classes in school on DML

There was also an interesting answer between all groups with regards the specific classes or
hours that are dedicated to Digital Media literacy in schools. From the parents’ perspective,
there was a 60% response that confirmed the learning of digital media literacy of their
children at school. Similarly, there was a 48% response from students that specified certain
classes that are dedicated to the learning of digital media literacy, with the most answered to
be Modern Greek. On the contrary though, teachers’ response was surprising and
noteworthy. Almost all respondents (96%) said that there are no dedicated hours of digital
media literacy education.
4) Students´ vs. teachers´ vs. parents´ perception of students´ digital skills

A response ‘clash’ between teachers and students can be seen in the question of perception
of digital skills awareness and possession. Students on the one hand responded that they
have a rather good understanding and use of their digital skills, while on the other hand,
teachers were more reluctant on their response, stressing out that their students’ selfperception and reality of their digital skills are not aligned perfectly.
Similar to the previous question, students’ response on their understanding and possession of
digital skills comes into contrast with their parents’ perceptions and responses. More
specifically, parents’ responses did not confirm their children’s possession of good digital
skills, but rather cautioned us with their response that there needs to be a more structured
and informative educational framework of digital media literacy in order to get
students/children more educated in that matter.
6) Parents´ ability to answer DML-related questions

Commenting on the frequency of discussing digital media literacy at home, both parents’ and
students’ responses were similar. In brief, both groups agreed, with their responses, that
there is a lack in discussing issues/matters that are related to digital media literacy, and this is
something that we need to bear in mind, and bridge the gap of communication on digital
media.
The ability of parents to answer digital media literacy questions was brought to our attention,
since there is a noticeable difference of responses. Students said that their parents do
actually know how to answer their questions on topics related to digital media literacy.
However, parents were not so sure on how to answer to their children/child questions on
topics related to digital media literacy. It is obvious here that there is a gap in digital media
literacy from parents, while students might get wrong answers or they may think that their
parents’ answers are accurate.
7) Parents helping kids acquire digital skills
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In answering the question of Parents helping their children acquiring digital skills, parents
specified that at some point they helped their children acquire a digital skill by showing them
to use a computer, online reading and searching of information, online games etc. Similar
answer was given by students as well when they were asked if their parents ever helped them
to acquire a digital skill. However, the majority of participants from both groups responded
negatively, showing a non-confident attitude and know-how on digital media literacy.
8) Kids helping parents acquire digital skills

Finally, similar to the previous question, students were asked if they ever helped their parents
to acquire a digital skill and parents were asked if they were offered help from their children
in acquiring a digital skill. The majority of the answers from both groups had to do with the
creation of social network profiles, and more specifically Facebook accounts, while the second
most answered choice was entertainment through social media platforms. Again here the
majority of participants from both groups responded negatively, showing a rather low
confidence or ignorance from the students towards helping their parents to acquire a digital
skill.

3.2 Findings from Focus Group interviews
Three teachers, aged 25-40, attended the Focus group interviews on the 2nd of April at
Emphasys Centre, Nicosia. All of them were given brief information regarding the project,
together with the findings, and then they were given six questions to answer.
The following six (6) questions were given to each teacher and we have summarised their
responses:
1)
Thinking about the findings of the DIMELI research, what is your first reaction
regarding the present findings?
All three teachers agreed that it is important to inform and raise more awareness of digital
media literacy as well as educate students and teachers about it. Also they were surprised
with the massive ignorance that most teachers and parents have regarding this topic. One of
the respondents stressed out a really important point that needs further evaluation. The fact
that a noticeable number of interviewees skipped specific questions it raises concerns and it is
something that we need to focus on. Overall, though, there was a good grasp of digital media
literacy but more than that a huge way to go with regards education.
2)

Can you confirm these findings from your perspective/experience?

From their experience, teachers agreed that the subject of digital media literacy is as
important as other subjects that are in school curriculum. They all confirmed, as educators,
that there is a noticeable gap and ignorance from teachers and parents on this matter, which
is widespread in younger generations. Our students/children need to be proactive, aware,
educated and literate in the field of digital media, and the best way to help them is to engage
relevant stakeholders (i.e. the Ministry of Education) on a national level to proceed on policies
regarding the school curriculum and how digital media literacy should be a part of it.
3)

Do you think that any important information concerning digital and media
literacy or the use of media in general is missing or insufficiently presented?
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Respondents agreed that the subject is fairly new in terms of curriculum and also extremely
broad and open. This is why it is really important to be very specific and accurate with the
teaching material that needs to be covered through educational curriculum. Regarding the
structure of the project, all of them agreed that it is well developed and there is a good
course of action and a great potential of educating students, teachers and parents with digital
media skills and competences in order to acknowledge and recognize potential threats and
risks.

4)

Thinking about digital media literacy students – what is the most important
factor to keep in mind from your perspective?

The most important factor to keep in mind from the respondents perspective, regarding
digital media literacy of students, is the immerse power of technology and the need to
include these technological advancements in student’s daily routine. What needs to be
achieved is a subtle but precise method of safe engagement and teaching these digital media
tools, and escaping the old-fashioned “preaching” methods.
5)

In overall, what should be added or reworked in the school curriculum in your
opinion in order to strengthen the digital media literacy of school students?

All teachers agreed of the importance to make the teaching of digital media skills a topic and
be implemented through the national curriculum in Cyprus. The structure and the learning
outcome of the topic should be well developed and concise in order to equip students with
the knowledge in order to be digitally literate and media literate. Likewise, the educators
should be the first to get educated on digital media and this could be done through
workshops, seminars or lectures. Most importantly, is the fact that all teachers adhered to the
fact that this subject is unique and can be taught across any subject they can teach; thus
digital media literacy is really adaptable and transferable into other core curriculum subjects.
6)

What should be added or reworked in the development of our project?

Teachers said that the only thing they thought will strengthen the development of the
program is to adhere to the national context and try to engage more experts from different
fields (ITs, Social Media experts etc.) in the designation of the learning material. In this way, a
more well-developed and expertise learning material will be created to support the
educational needs of teachers and students.
Conclusion
The purpose of the focus groups was to evaluate even further the findings from the
questionnaires, and see if there is a good course of actions and prospect of learning through
the project. On a positive to negative measurement scale, the focus group results tilted
towards the positive outcome and a high potentiality of the project to achieve its initial target
of up skilling and empowering with digital media literacy, teachers, parents and students.
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4. Conclusion
There are many needs in the sector of digital and media literacy for active citizenship whether
the learning activity will be inside or outside the schools. It is important for every citizen to
know his rights and to be able to analyse and evaluate the information that is available.
Regarding formal learning, most of the students know how to use technology and it is
possible for them to have more experience than their teachers. Nevertheless, students need
teachers in order to learn how to use technology structurally and appropriately. Students
without the help of their teachers will not be able to reach the highest point of their abilities
and they will never be active citizens as adults.
There are gaps that affect the efficiency of the digital and media literacy in schools and in
everyday life.
Specifically:
 Lack of resources (computers, projectors) and poor internet connection.


Teachers don’t have the appropriate training



The academic curriculum is focused on other subjects.



Students may not be oriented into digital and media literacy.



Not given the appropriate time to adjust.



Parents don’t discuss with their children about digital and media literacy



Family believes that other subjects are more important and more useful

Recommendations at a national level that will improve the situation:
 Provide ICT professional training programmes to teachers.


Surveys and Statistics focusing on the ICT Skills of every teacher.



Prepare a digital literacy framework programme with topics e-Inclusion, e-Citizen, eSME and e-Society. Deliver those topics to schools.



Parents can take some lessons on specific modules such as digital skills, media literacy



Seminars and training sessions should be available for everyone.



Conferences with keynote speakers will raise awareness of the public regarding digital
and media Illiteracy.
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